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This handbook is written to be a practical guide to our school’s program, philosophy and policy, as well as an invitation to 
all parents to become involved in the life of the school.  It is hoped that this information will make it easier to understand 
how things work in the school and will open the door to developing a deeper connection with Three Rivers School. 
 
History of Waldorf Education and Three Rivers School 
Waldorf schools grew out of the philosophy of Anthroposophy (anthropos - human and sophia - wisdom), which was 
developed by Rudolf Steiner.  Born in 1861 to Austrian parents, he was an international figure in his day.  Scientist, 
educator, and artist, Steiner’s interests spawned movements of renewal in education, medicine, science, agriculture, 
religion, arts, and human consciousness.  The first Waldorf School was founded by Steiner in 1919 in Stuttgart, Germany, 
when Emil Molt, a wealthy industrialist and owner of the Waldorf-Astoria Cigarette Factory, asked him to help create a 
school for the families of his workers.  For more information about Waldorf education please see appendix A. 
 
Three Rivers School is one of approximately 700 Waldorf Schools throughout the world.  Three Rivers School had its 
beginnings in March 1994, when a group of parents met to discuss beginning a Waldorf Initiative in the La Crosse area.  
After this initial meeting a core group of parents began meeting to organize the school.  Three Rivers School was 
incorporated as a not-for-profit organization in 1995.  A weekly play group formed for families with pre-school children, 
a study group met to allow members of the new community to learn more about the Waldorf approach to education, and 
the list of families and others interested in contributing their energies to the new school initiative grew.  The first class, a 
combined preschool/kindergarten, opened its doors in September 1996.  In 1996, Three Rivers School received “new 
initiative” status from the Association of Waldorf Schools of North America, joining a global community of children, 
parents, teachers, and friends who have made a commitment to work toward social renewal through Waldorf Education. 
In 1997 our program offerings expanded to include the Morning Garden preschool.  1998, our third year, brought the 
inauguration of the grades program with a first grade.  We now offer three combined Early Childhood/ Kindergartens--the 
Fairy Glen, Rose Garden, and Enchanted Forest, elementary grades 1-8 and daily Parent-Infant and Parent-Child classes.  
 

Mission Statement 
The mission of Three Rivers School is to enrich the lives of Coulee Region children, 

 their families and the community through Waldorf education. 
Waldorf education strives to awaken the true potential in each human being: 

clarity and creativity in thought and expression;  
balance and compassion in feeling; and conscience and initiative in action. 

Therefore, as a community of students, teachers, parents, staff and supporters, Three Rivers School  
participates in the positive transformation of society. 

 
Three Rivers School Holistic Goal 
 
Our Values... 
(1) TRS values the Waldorf approach to education.  
(2) TRS values helping each child develop to her/his fullest potential.  
(3) TRS values the opportunity to experience and learn from many cultures.  
(4) TRS values a healthy learning environment.  
(5) TRS values economic accessibility and fiscal responsibility. 
(6) TRS values open participation in the decision-making process.  
(7) TRS values being a responsible member of the natural community.  
(8) TRS values individuality and respecting individual needs.  
(9) TRS values the anthroposophical foundation of Waldorf education.  
(10) TRS values encouraging and respecting each individual's spiritual and/or religious journey.  
(11) TRS values developing a community. 
(12) TRS values effecting change in the wider community.  
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Long Term Goals 
Physical Environment 
Three Rivers School will have a physical space that is safe, has good lighting, good outdoor play space, with natural 
landscaping and easy access to natural areas, large classrooms, room for growth as the number of grades increase, a large 
room for community gatherings and is easily accessible and conveniently located in the La Crosse area. Part of this space 
could be rented to and shared with groups that are in alignment with our mission.  
 
Decision Making Environment 
Three Rivers School will have a decision making body comprised of elected community members and at least one faculty 
representative.  This Board of Directors will consider proposals from a committee structure that consists of Finance, 
Human Resources, Development, and Physical Space and Equipment committees.  The board will give direction to the 
school; hire highly competent staff to teach and manage critical daily operations; seek parental input; oversee the 
curriculum, and recruit and retain volunteers that possess skills beneficial to the maintenance, growth and health of the 
organization.  
 
Financial Environment 
Three Rivers School will show fiscal responsibility by having a balanced budget each year.  This budget will allow for 
15% to 20% of the projected expenses to be raised by fund raising.  Three Rivers School will need to show economic 
accessibility by seeking outside funds to support the school, by being fiscally conservative to keep costs (tuition) down 
and by offering tuition assistance funded by financial gifts to the school.  
 
Business Environment 
Three Rivers School will run an efficient business. Work will be professionalized as finances permit.  
 
Social Environment 
Three Rivers School will have a social environment that encourages community development.  The social life of the 
school will provide yearly events for the families/children to experience the rhythm of the year, as well as opportunities to 
learn about Waldorf education and Three Rivers School.  
 
Learning Environment 
Three Rivers School will be a Pre-K through 8th grade school.  The learning environment at Three Rivers School will be 
one that offers a quality early-childhood and elementary education that respects the needs of the student in the areas of 
intellectual, emotional and physical development with a creative and proactive curriculum.  The curriculum and pedagogy 
developed by Rudolf Steiner 80 years ago will be a starting point for our school.  Our community will think critically 
about this legacy and adapt it to fit the needs of our students.  Special attention will be paid to inclusiveness in the 
curriculum and festivals, and integrating knowledge and insights from non-Waldorf sources.  Eurythmy, foreign language, 
and other specialty areas will be part of the curriculum.  The school will consist of all single grade classes whenever 
possible.  Each grade will have full enrollment.  The Board will hire caring, dedicated , open, trusting teachers who have a 
desire to become Waldorf certified and are college educated.  
 
Parental Responsiveness Environment 
Three Rivers School will be responsive to parent's needs by providing after school care, parent-infant/parent-child classes 
and study groups.  We will need to provide role models for prospective parents to see the systemic value of Waldorf 
education to families.  We will welcome and support all parents as they become familiar with the ideas of Waldorf.  
 
Public Relations Environment 
The fundamental gesture of our school will be one of honesty in presentation, warmth in welcome, clarity in 
communication, and professionalism in organization.  We will commit ourselves to offering learning opportunities for 
parents and serve as a resource for other educators.  We will see our role as an active participant in the positive 
transformation of society.  Our public representatives will speak from an understanding of our mission and values, 
presenting a consistent image of our school to the community.  
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Working Environment 
Three Rivers school will strive to provide a working environment that: 
 is physically healthy. 
 offers a living wage to all its employees including benefits. 
 offers opportunities for training and professional development. 
 is professional and collegial. 
 is overseen by a well-structured decision making body . 
 is well equipped. 
 provides a well-outlined position description including a process for assessment and evaluation. 
 shares power and responsibility among administration, parents, board and faculty. 
 provides autonomy to teachers in the classroom following guidelines laid out by the board. 
 
Community Environment 
The Three Rivers School community will be diverse, both culturally and financially.  
 
Statement of Non-Discr imination 
Three Rivers School does not discriminate on any basis, including race, color, sex, national or ethnic origin, age, religion, 
sexual orientation, family status, disability or income level in enrollment or hiring.    
 
Staff Development 
Three Rivers School teachers and aides are encouraged and supported in their continuing education.  The school 
encourages its staff to further their training in the Waldorf approach to education and will assist as possible with this goal. 
 
Program Philosophy 
Three Rivers School strives to set children on a path of life long development.  We approach this through a partnership of 
parents, teachers and the broader school community.  Children’s academic, artistic, physical, emotional, social and 
spiritual capacities are addressed in order to reach each one’s full human potential.  We want to educate children to have 
balance in feeling, clarity in thought, and initiative in action. 
 
Three Rivers School educates children in the Waldorf tradition, which strives to awaken and enable potential rather than 
to impose intellectual content on the child.  Learning becomes more than the acquisition of information, it becomes the 
discovery of the world and of one’s self.  Our school celebrates diversity through a curriculum of multi-cultural stories, 
activities, and festivals. 
 
Early Childhood Education 

“If a child has been able in his play to give up his whole being to the world around him, he will be able in the serious 
tasks of later life to devote himself with confidence and power to the service of the world.” -- Rudolf Steiner 

In the Early Childhood years great emphasis is placed on the development of a child’s innate creativity.  The environment, 
the natural play materials, and the daily and weekly rhythm all contribute to fostering the child's sense of wonder and 
imagination.  The play materials are chosen so as to allow the child's own image to come into play.  The less detailed or 
fixed a toy, the better.  When the child is required to really "clothe" his play materials with his own imaginative powers, 
the truly living forces within the child are activated. 
 
The child’s imagination is also developed through the oral approach to storytelling implemented in the early childhood 
curriculum.  Nature stories and fairy tales are brought to life through the art of storytelling.  The child's imagination is 
active because the pictures need to be created inwardly as the story unfolds.  The young child experiences the world more 
pictorially than the logical mind of the adult, and fairy tales provide an inner nourishment, for they contain  
archetypal truths about the world in picture form. 
 
Small children are beings of will and imitation, identifying themselves with each gesture, intonation, mood, and thought in 
their environment.  Children transform and assimilate sense impressions through creative, imaginative play.  It is the 
kindergarten teachers’ task to create an environment worthy of a small child’s unquestioning imitation and to educate the 
child through warmth, rhythm, and harmony.  The early childhood program deepens this capacity for a truly alive and 
mobile thinking, and prepares the child for the academic work that begins in first grade. 
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Reverence, Ritual and Rhythm 
Reverence, ritual, and rhythm are the 3 R’s of Waldorf Education.  Your child’s class teacher strives to develop lessons 
that nurture feelings of reverence for the earth, a respect for self, and for others.  It is important to reduce distractions at 
home for your children, as this gives them the space to experience reverence and will support the work of your child’s  
teacher. 

The experience of ritual and rhythm in the classroom brings for both children and adults a healing, much needed in 
today’s busy world.  The daily rhythm, in which one element flows regularly into the next, offers the children a sense of 
security through which their will forces and imaginations may be nurtured.  The ritual of each daily activity supports the  
rhythm and strengthens the form of each class. 

Many Waldorf parents find that the emphasis on reverence, ritual and rhythm is one of the many ways Waldorf education 
directly impacts the quality of their own lives.  In the speed and “busyness” of our contemporary world, it often helps to 
be reminded of more enduring values.  Establishing an environment in which each day is rhythmically ordered and the 
year is marked with seasonal rituals and festival celebrations creates for our children a secure foundation upon which to 
grow.  
 
Festivals 
Throughout the world, in all civilizations, there are celebrations reflecting nature's rhythms, and important seasonal 
transitions in the life of the culture.  These festivals are celebrated as a means to sustain and renew ourselves.  For many 
people today; whose increasingly busy lives can make them unaware of the changing of the seasons, festivals provide an  
opportunity to reconnect with the cycles of the earth and the soul nurturing they provide.  

In Waldorf schools, the rhythm of the seasons and the wonder of the natural world are celebrated as the class teacher 
prepares songs and activities for the classroom.  Please refer to your school calendar for the dates of the Three Rivers 
School festivals.  Details about the festivals will be published in the weekly newsletter at the time of the event.   

Fall Festival 
The Fall Festival at Three Rivers School has its roots in the Waldorf tradition of celebrating four seasonal festivals to 
mark the changes in the year.  Our festival includes observing the autumnal equinox, the harvest, and the dragon theme 
that accompanies the festival of Michaelmas. As the harvest is gathered and stored, the days grow shorter and a chill 
comes into the air.  At this time children settle into the routines of school and focus on the inner life of learning.  The 
dragon theme invites the children to face the challenges of a new year with courage, confidence and a desire to do what is  
right.  

For adults there can be deeper meaning in this festival, which is tied to the change of the seasons.   
“Autumn and winter call on us to withdraw into our own human nature and oppose the death and decay of 
nature with the resurrection of forces of soul and spirit.  Spring and summer are the time of the soulÕs nature 
consciousness; in autumn and winter we must experience our self-aware human consciousnessÉIn  summer we 
are received lovingly into nature; but if we would not be deprived of our own centre and balance, we must not 
lose ourselves in her but be able to rise up in autumn to strengthen the spiritual nature of our own being.Ó   

                                -Rudolf Steiner 

Children and adults alike may feel inspired to have the courage to face the coming winter and to give thanks for the gifts 
of the earth.  The festival at Three Rivers School has grown from a simple meal to include a dragon play and trials of 
courage for the grades children.   

Lantern Walk 
Three Rivers School celebrates its Lantern Walk each year early in November.  The festival begins with the lighting of the 
lanterns on the playground in early evening.  Songs are sung and a procession winds down the neighborhood streets.  A  
bonfire is lit when the procession returns to the school and families enjoy a snack and hot drink around the fire.   

Waldorf schools in the Northern Hemisphere celebrate this festival of carrying a light into the darkening autumn world.  
As with other Waldorf festivals, the lantern walk has European origins with Christian connections.  Christian festivals 
often, in turn, have their roots in ancient seasonal festivals.  Part of our work as a school community is to find meaningful 
ways to observe what happens through the seasons and to connect these events to the inner cycles of our lives.  We hope 
that the simple gesture of a shared snack and a walk in darkened streets carrying a light will affirm and connect us as a 
school community and to the larger Waldorf community. 
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Winter Garden 
The Winter Garden is a celebration of the turning of the seasons and our ability as humans to meet nature’s darkness with 
our inner light.  As November turns into December, darkness overtakes the light of the sun.  With the warmth of the sun 
no longer sustaining us, we must find the light within ourselves.  So, we celebrate our Winter Garden with a spiral of 
evergreen and a tall singular candle in the center.  The children move through the spiral of pine boughs, inward to receive  
the light from a candle and outward to bring light toward the darkness with their lit candle.   

The Winter Garden festival is celebrated in early December at Three Rivers School.  The grades classes hold the festival 
with families on an evening after school.  There is a social time before the festival with light snacks and drinks.  The 
festival begins with a song and then the group of children is reverently led into the darkened room with the Winter Garden 
spiral.  The older grades students perform music for the festival, while the younger grades students are led or bravely  
venture alone into the darkened spiral to bring their candlelight to the room. 

The Kindergarten classes celebrate the Winter Garden the following morning during class time.  Families are invited to 
attend.  The children are led through the spiral of pine boughs with their teacher, to light a candle and walk outward to  
place it along the spiral path.  After the ceremony there is a social time for parents. 

Supporting Students at Home 
Waldorf education depends heavily on the support of a secure social environment provided by parents and teachers  
working together. The following recommendations are strongly encouraged to help create this needed support.  

Limiting Media (TV, computers, video games, movies) 
A central aim of Waldorf education is to stimulate the healthy development of the child’s own imagination. Waldorf 
teachers are concerned that electronic media hampers the development of the child’s imagination. They are concerned  
about the physical effects of the medium on the developing child as well as the content of much of the programming.  

Susan R. Johnson, a Waldorf parent and a pediatrician, maintains that "the actual act of viewing" is even "more insidious 
and potentially dangerous to the brain of the developing child than the actual content of what's on TV."  She recounted the 
rise of television viewing in America from the 10% of families who owned TVs in 1950 to the saturation point of 98% in 
1970.  Now children of all ages average four hours of daily television viewing, not counting videos and videogames.   
Johnson stresses the importance of stimulation for the development of the child's full potential.  Citing the 10 billion 
neurons an individual is born with and the billions of glial cells that function to support and nourish the neurons that are  
added in the next three years, Johnson stresses the need for stimulation and activity.  

Varied and challenging activities are key to the continued development of the brain throughout life, particularly during 
childhood.  Eighty percent of myelination of the core (action) and limbic (emotional) sections of the brain takes place by 
the time the child is four years of age.  Rapid development and growth begins in the neocortex at about age 6 or 7.  
Johnson describes the neocortex as "the part of the brain that has the most potential for the future" since it produces the 
fruits of human intellect, humanity, and morality.  Activity and praxis is particularly important for the development of the 
corpus callosum "a large bundle of nerve pathways that form a bridge between the left and right hemispheres."  Being one 
of the last parts of the brain to mature, it is critical that children and adolescents receive sufficient stimulation to drive its 
development.  More and more research substantiates these concerns.  See: Endangered Minds: Why Our  Children Don’t 
Think and Failure To Connect: How Computers Affect Our Children’s  Minds for Better and Worse by Jane Healy; Four 
Arguments for the Elimination of Television by Jerry Mander; The Plug-In Drug by Marie Winn; and Evolution’s End:  
Claiming The Potential of Our Intelligence by Joseph Chilton Pearce.   

Waldorf education achieves its best results with children who watch no television at all.  We strongly recommend the 
following guidelines. If you have questions about this issue, discuss them with your child’s teacher or request that it be a  
parent meeting topic. 

0-7 Years No media exposure.  Children’s brains are still developing at this age.  Media time negatively affects this  
development and limits the children’s ability to engage their imaginations.   

7-9 Years No more than rare viewings of parent-supervised media.  This may include special occasions, vacations or 
on a weekend.  Children of this age should not have media time on school nights.  Media can become an all-encompassing 
experience for children this age.  Unable to leave behind the characters or images they view; their playtime, imaginary 
space and creativity are compromised.   
We strongly advocate no television viewing on school nights, especially by children below the age of nine.  Weekend 
viewing should be restricted to a worthwhile production lasting no more than an hour.  
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9-11 Years Media time should continue to be limited and should not occur on school nights.  Children from age 9-11 
may be prematurely pushed into adolescent behavior under repeated and regular media experience, including radio and 
video games.  Parents can support each other to resist children’s heightened interest in media and instead, hold the group 
in a place of childhood for a few years longer. 
 
11+ years Children 11 and up have developed greater capacities to interact with media while maintaining a sense of 
self.  However, exposure should continue to be regulated and limited, especially during the school week. 
 
Seasonal Table 
In order to support our children’s (and our own) connection with the cycle of the year, many Waldorf families create a 
small space in their home for a seasonal table.  The first blossoms of spring, a fat pumpkin in autumn, a blue cloth 
backdrop with gold stars in winter, little gnomes and flower fairies, special crystals and stones, a photo or an art postcard, 
are all things that can be found on a seasonal table, depending on the time of year.  Children can participate in the 
adorning of the table by placing treasures they have collected from outdoors there and helping arrange items that are 
collected.  Visit the tables in the school for more ideas on how to create a seasonal table in your home.  
  
 Organizational and Community L ife  

 
ÒThe healing social life is found when, in the mirror of each human soul, 

 the whole community finds its reflection 
 and when in the community the virtue of each one is living.Ó  

 -Rudolf Steiner 
 
The Foundations of School Organization 
The successful functioning of the school depends upon the cooperative efforts of the adults who work together to create 
and sustain the school: the faculty and the parents who entrust their children to the school.  To implement the school's 
mission, we have organized ourselves into individual roles with responsibilities for certain tasks and functions, 
governance groups empowered to make particular decisions, and committees who bring light, attention, and energy to 
certain aspects of the school's work.  The Board of Directors (the legally accountable governing body) and most 
committees include faculty and parents.  Within this larger system of participation however, faculty are entrusted with 
making decisions that directly affect the quality of education, such as determining curriculum.  The faculty and the Board 
of Directors together make many of the day-to-day operating decisions.  The first part of this section describes some of the 
roles and responsibilities at TRS and provides an outline of the organization of our school.  
 
Parent Participation 
 
Volunteering 
The successful operation of the school relies in great part on the time and energy given by parent volunteers.  Three 
Rivers School was started by parent volunteers and continues in many areas to be run by volunteers.  We encourage all 
parents to become involved in the many volunteer opportunities at school as much as they are able. 
 
Parent volunteers can assist the teachers by helping with classroom chores including laundry, sewing and making 
costumes and repairing and maintaining equipment and supplies.  Parents will also be asked to chaperone class field trips.  
Your child’s teacher will inform you when assistance is needed; please help when you can.  The teacher will also invite 
parents to assist with a special activity or festival in the classroom on occasion.  You will be invited to join your early 
childhood child’s class at your child’s birthday celebration.  One parent from each class volunteers to serve as class 
coordinator.  The class coordinator will schedule volunteers for class events. 
 
Festivals and fund raising events are two other areas that need lots of parent involvement, not only for the success of the 
event, but to strengthen the community of the school.  These are wonderful opportunities to get to know other Waldorf 
families and enjoy the camaraderie of working together for a common purpose.  If you are interested in working on a 
special event, watch for announcements in the weekly newsletter or contact someone in the office.   
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Parent participation is also needed on the Board of directors and various school committees.  These committees (described 
in the next section) carry out some of the day-to-day operations of the school outside the classroom, as well as conduct 
much of the long-range planning and development work that secures the school’s future.  Committee work involves 
diverse activities and requires a variety of skills.  Most meetings are open to all.  Attending a meeting as an observer is a 
good way to familiarize yourself with the roles and responsibilities of a particular committee and to see what is needed 
that you might be able to offer.  The individual committee members schedule committee meetings.  If you would like to 
visit or join a committee, contact the chair of the committee (listed in the school directory or in the office) for more 
information. 
 
Consider what your skills, interests and level of availability are.  Inform yourself about the many opportunities and needs 
in the school community.  And then volunteer!  Participation in the workings of the school is a gratifying way to grow 
personally while supporting the riches that our children receive from their school experiences.   
 
Study Group 
Study groups, an opportunity to learn more about the founding principles of Waldorf education and the anthroposophy of 
Rudolf Steiner, will be ongoing during the school year.  Parents are encouraged to attend and participate in study groups 
as they are able.  Please call the school for more information on the dates and times of study group meetings.    
 
Handwork Group 
The handwork group meets occasionally during the school year.  This group works on simple knitting and sewing projects 
to be used in the classrooms, sold in the school store, at the holiday fair or used at home.  Instructions and materials are 
provided.  You do not need any experience to participate!  Call the school and watch the newsletter for more information. 
 
Class Parent 
Each class has a parent who volunteers at the beginning of the school year to be a class parent.  This person is responsible 
for helping the class teacher organize parent volunteers for driving on field trips and helping with various other class 
events and needs.   
 
Overview of Organizational Structure 
The goals and objectives, as expressed in the mission statement, of Three Rivers School are accomplished through the 
coordinated efforts of the Faculty, Administration and the Board of Directors.  These groups meet regularly to discuss 
issues and decide on policy within their given realm.  These bodies are supported in their tasks by various committees that 
work under the auspices of the Faculty and the Board of Directors.  Our support staff includes an administrative 
coordinator, office manager, enrollment coordinator, bookkeeper, marketing/publication coordinator and development 
staff who work to coordinate the day-to-day needs of the school.  
 
Board of Directors 
The Board of Directors consists of between nine and eleven members of our school community and/or larger community 
with a minimum of one faculty member.  The term of office is two years and Board members serve in this capacity on a 
non-salaried basis.  New members to the board are elected at the annual school picnic in June.  The operations of the 
Board are governed by the school’s official by-laws, a copy of which is available in the school office. 
 
The Board is responsible for the legal and financial aspects of the school.  Board meetings are scheduled monthly and are 
open to the school community.  Interested parents are most welcome to attend.  The Board oversees and is responsible for 
the following committees: Finance, Physical Space and Equipment, Grounds, and the High School Committee.  The 
faculty coordinates the Human Resources committee.  The Development committee is presently being restructured and is 
not included here.  Parents should feel free to contact any Board member to discuss suggestions, perceived problems 
relating to issues of Board responsibility, and for further clarification of Board business.   
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Committees    The following descriptions provide a brief overview of each committee.   

Human Resources  Contact: Ana Skemp, Grade 2 teacher Ð 782-8774 
• Coordinates personnel needs.  
• Establishes the responsibilities of personnel, both paid and volunteer, through development of policies and 

contracts. 
• Provides a liaison between board and staff. 

Physical Space and Equipment  Contact: Hugh Garrott Ð 783-3042 
• Assess capital improvement needs, large and small, and make recommendations to finance committee.  Set and 

monitor a depreciation schedule for each major building system. 
• Determine annual buildings and grounds budget, in cooperation with finance committee. 
• Assess building (classroom, office, common space) furniture needs and acquire. 
• Keep log of buildings and grounds repairs and associated time and costs, in cooperation with Caretaker.  Use 

information in assessing capital improvement needs. 
• Maintain Caretaker and Custodian position descriptions, updating in cooperation with Administrative 

Coordinator. 
• Coordinate and oversee buildings and grounds projects, including summer work and volunteers. 

 
Finance Contact: Pat OÕHara Ð 788-5991 

• Develop yearly budget for the school and its programs, and track current spending and income. 
• Develop and coordinate tuition plan and tuition adjustment process. 

 
High School Contact: Amy Morse Ð 385-0235 

• This committee is studying the feasibility of starting a Waldorf high school in La Crosse. 
Gardening Contact: Jane Munger Ð 786-2437 

• Responsible for planning, implementing and maintaining landscaping of TRS grounds. 
 
Enrollment and Financial Policies 
Our school is non-profit, tax-exempt and independent.  Parents of children enrolled in the school are automatically 
members of the school association and thus are directly involved in the economic life of the school.  Formally, policy and 
financial decisions affecting the economic health and viability of the school are determined by the Board of Directors.  
However, the Board actively seeks and consults with faculty and parents in making its decisions.  While the individual 
financial records of our parents are confidential, the general financial records of the school are available to all parents.  If 
you have questions regarding financial matters, contact the Treasurer of the Board. 
 
Admission Policy 
Three Rivers School admits students of any race, color, national and ethnic origin to all the rights, privileges, programs 
and activities generally accorded or made available to students at the school.  The school does  not discriminate on the 
basis of race, color, national and ethnic origin, sex, sexual orientation, or family status in administration of any of its  
programs. 

When possible, the school will make accommodations for students with special needs.  Please note accommodations or 
assistance needed on enrollment materials.  The class teacher will discuss specific needs prior to your child’s enrollment 
at Three Rivers School. 
 
Programs 
Parent - Infant and Parent - Child classes meet weekly for nine-week sessions and are offered three times yearly.  Parent 
infant class is for newborns – age 2 and meets on Mondays or Tuesdays from 9-10:30 a.m.  Parent-child class is for  
children ages 2-4.  This class is offered daily (parents choose which day) and meets from 9-11 a.m.   

The Early Childhood classes enroll children ages three and a half to six who may attend either two, three or five days a 
week.  The two-day program meets Monday and Tuesday.  The three-day class meets Wednesday - Friday.  Hours are 
8:15 - 12:00, with an additional afternoon option from 12:00 - 2:45.  Children must be 3 1/2 within the first six weeks of 
school to enroll.  All children must be able to use the toilet independently.  The teacher will have the final determination 
about student readiness to participate in programming. 
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Students who are six by May 31st may enter first grade in the fall.  Children with June or July birthdays will be evaluated 
for first grade readiness on an individual basis.  The hours for the grades program are 8:05 - 2:45.  Students are dismissed 
at 2:30 on Thursdays for faculty meeting.   
 
Enrollment 
Interested families must attend an information meeting or open house, after which they may schedule a classroom 
observation.  The next step in enrollment is submission of a completed application form, student records and a non-
refundable $30 application fee to Three Rivers School.  The class teacher will arrange a meeting and classroom visit with 
the child and family after receipt of application materials.  At this meeting a final determination about enrollment will be 
made.   
 
Tuition 
Three Rivers School is an independent school.  We receive no state aid for either general operating or capital expenses, 
and must therefore be self-supporting.  We rely on tuitions and donations in order to remain solvent.  The financial burden 
for running the school and raising capital monies falls primarily onto the shoulders of our school community.  Tuition is 
set when the budget for the coming year is presented to the Board of Directors.  Tuition generally has a 3% cost of living 
increase annually.  Tuition pays for about 90% of the basic costs of running the school during the year - salaries and 
benefits, mortgage, utilities, liability insurance, telephone, copying, postage, etc.  The remaining funds are raised by 
families; through donations and volunteer work for school fund raising activities.  
 
Tuition Payment 
Upon enrolling your child in the school, you will be asked to sign a tuition agreement for the year.  Tuition is paid in 12 
monthly installments, due the first day of each month, beginning in July.  There is no discount on the tuition because of a 
child’s absence from school.  If a child is withdrawn from the school, tuition will be payable up to the end of the month in 
which they leave.   
 
Tuition is payable by submission of monthly or post-dated checks or through direct deposit.  Payments start July 1 and 
end June 1.  Checks should be made payable to Three Rivers School.  There will be a $20 fee charged for returned checks.  
All checks should indicate the purpose of the check.  If you experience difficulty keeping your commitment for tuition, 
discuss the situation with the Board Treasurer or Administrative Coordinator immediately.  Accumulated debt will 
jeopardize enrollment. 
 
Fees 
A supply fee is charged at the beginning of the year.  This fee covers the cost of perishable items such as art supplies for 
all students and snacks and field trips for the Early Childhood students.   
 
Tuition Deposits 
When first enrolling or at yearly re-enrollment, families must pay a non-refundable $100 tuition deposit for each child 
enrolled in the school.  Tuition deposits will be applied towards the first month’s tuition payment.  Tuition deposits are 
refundable only if, after a tuition adjustment conversation, the family and school cannot reach agreement on the tuition 
amount.  A request for refund must be made before the beginning of the school year.   
 
Tuition Adjustment 
Tuition Adjustment is based on the ideal that Waldorf education is accessible to all families who wish it for their families, 
no matter what their economic status may be.  Through Tuition Adjustment, TRS ensures that the acceptance of a student 
into our school is not dependent on the financial resources of the student’s family. 
 
The Tuition Adjustment program is one way we live out our philosophy that what we give individually strengthens the 
community and what we receive from the community strengthens us individually.  This section gives an overview of how 
TRS administers Tuition Adjustment so that the community and the individual are both strengthened by the program. 
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Tuition Adjustment is a critical social and economic component to the overall well being of TRS.  The mission and 
purpose of the Tuition Adjustment Program is to assist the overall growth of the school while ensuring financial security.  
The Tuition Adjustment Program fulfills three goals: 

• Tuition Adjustment supports the goal to make a Waldorf education possible for families who value it highly, 
regardless of their ability to pay tuition. 

• Tuition Adjustment helps foster cultural and economic diversity. 
• Tuition Adjustment is a stabilizing economic force for TRS. 

 
In administrating the Tuition Adjustment Program, the following Guiding Principles have been adopted to direct our 
thoughts and actions: 

• The purpose of the school is to educate children whose families seek Waldorf education. 
• TRS seeks to balance the economic needs of the family with the economic needs of the school. 
• The maintenance of financial health and security at TRS is a priority and is reflected in the priorities of the 

families that apply for Tuition Adjustment. 
• TRS Tuition Adjustment Program requires the commitment of all members of our community, working together 

in a fiscally responsible way, toward the educational and financial goals of our school. 
• The final agreement is entered into honestly and with an understanding that we wish to build community and 

commitment. It is a way of honoring the school, the families, and the spirit of truth as it manifests in each of us. 
 
Tuition Adjustment Process 
The process to apply for Tuition Adjustment is as follows: 

• If a family is unable to pay the full tuition, the family completes a Tuition Adjustment Application and submits 
their tax returns along with any other documentation necessary to present a complete financial picture. 

• A meeting is scheduled with two members of the Tuition Adjustment Committee. 
• During this meeting, both the school’s budget and the family’s budget are reviewed in detail. 
• Neither the family, nor the school determines the tuition amount, and neither maintains a comfortable position in 

this process – each stretches to meet the other. 
• The final step in the meeting is to reach an agreement on a tuition amount that will be kept confidential by all 

parties. Failure to maintain confidentiality may void the agreement between the family and the school. 
 
Tuition Adjustment Review Process 
In the event a family experiences a significant change in their financial situation that materially impacts their ability to 
meet the agreed upon amount, the family can request a second Tuition Adjustment meeting.  The application is reviewed 
by the Finance Committee and is either granted or denied.  In granting a second meeting, the Finance Committee would 
not be advocating anything other than a recommendation to meet.  The outcome of the second meeting is determined by 
the Conversationalist Team and the family. 

• It is the family’s responsibility to contact the school and complete an application for review by the Finance 
Committee. 

• The request is reviewed by the Finance Committee at its regularly scheduled monthly meeting.  The request for a 
second meeting will be either approved or denied based on the following guidelines: 
1. Significance of the ‘financially material change” described in the family’s application. 
2. Payment history. 

• All existing arrearages are the responsibility of the family, regardless of the outcome of the Finance Committee 
decision or the second meeting. 

• Restatement of Tuition: If the second meeting results in a lower tuition amount, tuition will only be restated to the 
month in which the application was submitted. 

 
If a family’s financial situation improves over the course of the school year, TRS fully expects the family to contact 
the school to adjust the tuition upward. 
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Provisional Per iod 

New students are initially admitted for a six-week trial period during which both the family and the school may review the 
student’s progress and compatibility with the class.  If the student withdraws or is asked to leave during this trial period 
for any reason, tuition and fees are due and payable up to and including the date of withdrawal.  
 
Three Rivers School seeks to create a community of families and teachers working together for the benefit of our children.  
We do not anticipate requesting that a child leave the school.  Where a problem exists the teacher will meet with the 
family to discuss possible solutions and come to one that is mutually agreeable.   
 
Donations 
The Three Rivers School is a non-profit, tax exempt (501(c)(3) corporation.  For parents able to do so, we recommend 
incorporation of a pledge into your tuition and fee structure.  The pledge amount will be gratefully acknowledged as a 
donation. 
 
Development 
Currently about 90% of our costs are covered by tuition and fee payments.  We rely on fund raising to generate the rest of 
our income.  The continuing challenge is to find activities that are the least labor intensive for the amount of income 
generated, and yet are consistent with our image and philosophy .  Fund raising events are often as important for their 
public relations value as they are for the dollars they raise.  Several important fund raising events take place every year; 
Holiday Fair, Valentine Dance and Silent Auction and Spring Fair.  These events require participation from every parent 
in order to create the kind of special, generous atmosphere that attracts so many friends in the community to celebrate 
with us.  Please plan to make time to contribute and join in the fun.  Check your calendar for dates. 
 
Student Policies, Guidelines and Procedures 
Hours of Operation 
The Early Childhood Program school day begins at 8:15 a.m. and ends at 12:00 p.m.  Children enrolled for the afternoon 
early childhood program will be dismissed at 2:45.   Children may be dropped off no earlier than 7:45 a.m. and must be  
picked up no later than 12:00 p.m. for the morning program or 3:00 for the afternoon.   

Grades classes begin at 8:05 a.m. and end at 2:45 p.m.  Children may be dropped off no earlier than 7:45 a.m. and must 
be picked up no later than 3:00.  Students are dismissed at 2:30 on Thursdays to allow extra time for the weekly faculty  
meeting.  

Visiting the school 
Please understand that the school programs follow schedules and routines that give comfort and direction to especially 
young children.  When a parent comes into a classroom their child’s classroom it changes the child’s behavior and their 
experience.  Parents are invited to attend birthday celebrations, assemblies and other special events.  If you are interested 
in observing in your child’s classroom, please speak with the class teacher. 
Attendance 
The opening of each school day is a special moment for the teachers and children.  The class teacher always greets each 
student with a handshake before they enter the classroom.  The morning greeting and opening exercises are an integral 
part of each day, bringing the class together and preparing them for their day’s work.  Not only is it disruptive for those 
already present when a student arrives late, but also that student misses something of an intangible importance in the 
beginning of the day.  The curriculum is created to promote an unfolding of the day, the week and the year in rhythmical 
movement that then allows learning to take place.  Support your child’s learning experience by punctual and regular 
attendance.   
 
All TRS children are expected to be ready to begin the school day at 8:05 a.m.  Parents whose children have excessive 
absences or tardiness will be contacted for a conference.  I f your  child is ill or will otherwise be absent from 
school, please contact the school at 782-8774 by 7:45 a.m.  The school office is staffed from 7:30 a.m. to 3:30 
p.m.  Before or after that time you may leave a message on voice mail or speak with the aftercare staff if they are 
available.   
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Completion of missed work 
In the grades program, regular attendance is very important.  Making up missed work is difficult because of the 
experiential nature of the classroom.  As much as possible, children are expected to be in school unless illness or family 
emergencies arise.  Please contact your child’s teacher regarding make up work if more than two days are missed. 
 
Family Vacations 
We ask that families plan their vacation times to coincide with the various holidays and vacations scheduled throughout 
the school year.  The children miss important beginnings and endings, as well as content, when they leave early or return 
late from vacations.  This disrupts the continuity of your child’s experience within the life of the class. 
 
Aftercare 
Three Rivers School Aftercare is offered by Three Rivers School as a service for our families.  The program provides a 
safe and nurturing environment that complements the rhythm of the school day.  We hire staff who have an interest in 
using Waldorf methods.  They receive advice and mentoring from our class teachers, as well as opportunities to observe in 
Waldorf classrooms.  See Òpersonal itemsÓ section for guidance on what items are appropriate for children to bring 
into the aftercare program. 
 
All enrolled children who have registered at Three Rivers School are eligible for care on a regular or drop-in basis.  
Special arrangements may be made for siblings who are toilet trained and children who are not enrolled but are in the 
wider Three Rivers School community.  
 
Care for early childhood and grades children will be available from 2:45 until 5:30 on days when the early childhood 
program is in session.  For more detailed information about our aftercare program, including fees, please see the aftercare 
handbook.  A copy is available in the school office. 
 
School Calendar 
Families receive a school calendar before the beginning of the year, with first day, last day, vacations and other special 
days noted.  The calendar is also available on our website; www.ThreeRiversSchool.org 
 
Discipline Policy 
Three Rivers School seeks to provide positive guidance, redirection, and the setting of clear limits.  Discipline is designed 
to help children develop self-control, self-esteem, problem-solving skills, awareness of health and safety, and respect for 
self, others, physical surroundings and the learning environment.  Specific rules of conduct include:   

• Walk quietly in the halls. 
• Keep hands, feet, and all objects to yourself. 
• Do not use offensive language or gestures. 

 
In the Early Childhood classrooms, teachers, staff, and volunteers strive to create a calm and loving atmosphere through 
mutual trust and respect, along with the children's natural imitation of their teacher's behavior.  Patience, sharing, 
gentleness and self-discipline are carefully cultivated in the classroom.  In the new social experiences that young children 
confront, much of the learning involves developing an awareness of social boundaries.  The teacher responds individually, 
with love and firmness to each child's needs, but if behavior is disruptive or hurtful to another child, then the child may be 
removed from the situation and/or placed on a chair until the teacher is assured that the child is ready and able to return to 
classroom activities.  Such "time-outs" will not exceed five minutes.   
 
In the grades classrooms, all children are expected to respect self and others, follow directions, listen to the teacher and 
participate actively in classroom activities.  The teachers serve as models of authority.  The grades teachers follow the 
Social Inclusion approach to guide students in constructive problem solving.  The core of our behavior expectations is 
simply to respect yourself and others by following the principles listed below:  
  

Respectful Speech   
• All language usage is appropriate, supportive and respectful (no swearing).   
• Gratitude is expressed, especially for the efforts of others.   
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Respectful Action   
Students respect:    

• Others’ personal boundaries (maintain respectful bodily contact).   
• Others’ belongings.   
• School property.   

A Culture of Social Inclusion   
• In all activities, students do not intentionally exclude others.   
• Students become full participants in group work. Students will learn skills in social building, social 

awareness, community building skills and community work. When age appropriate, students will 
learn peer mentoring skills, and create and uphold social conduct expectations. 

• Students and adults create a climate where bullying and teasing are not tolerated.   
Bullying includes: 

 Physical hitting, kicking, taking belongings, pushing, biting, pinching, spitting, and throwing 
objects at a person. 

 Verbal put-downs, name-calling, teasing, insulting, derogatory language and threats. 
 Indirect negative behavior such as gossiping, spreading nasty stories, excluding individuals from 

groups and ignoring individuals. 
 Negative facial expressions, body language and tone of voice.  

Additional information about the social inclusion approach is available from the class teacher. 
  
Care Group 
When a child is identified as needing help beyond what can be provided in the classroom, a teacher may call for a care 
group meeting.  The care group consists of three or more TRS teachers and staff.  The group develops a plan for helping 
the child, including a list of available resources and a timeline for progress.  Member of the care group meet with parents 
to share and amend the plan.  The plan may range from simply raising the consciousness of a child or family to seeking 
assistance from resources outside of Three Rivers School. 
 
Remediation 
Either as part of a care group plan or as a separate initiative from the teacher working together with a child’s parents, a 
plan for remediation may be created to identify areas needing extra attention.  A remediation form is kept in the student’s 
file in the office.  Parents also receive a copy.  The form identifies specific areas of concern, a plan for intervention by 
teacher, parents, other TRS staff or outside care providers and a timeline for follow-up and review.   
 
Disciplinary Procedures 
In the case of serious or repeated misbehavior that disrupts, inconveniences or affects the well being of the class, the 
teacher(s), after consulting with colleagues, may: 

• Contact the parent/guardian to set up a conference. 
• Create a verbal or written agreement with the parent/guardian to set behavioral goals for the child.  

The agreement process would clearly explain the area of concern, the procedure being used to 
monitor and help modify the behavior, and the expected results.  It would also clarify the steps to be 
taken following the agreement period, such as renegotiating the agreement, obtaining outside 
services, or considering suspension of the child.   

• Consider, in extreme cases, dismissal from school. 
All of the adults in the community need to work together to support the disciplinary procedures.  Parents/Guardians who 
are contacted about their child for any reason need to be aware that the contact is being made to help everyone involved 
work together for the benefit of the child.  Parents/Guardians are encouraged to request a conference with their child's 
teacher for any questions or concerns involving the discipline of their child. 
 

Documentation 
Adult communication is a vital tool in correcting problems.  The implementation of a negotiated and signed agreement 
needs consistent and regular follow-up.  This follow up can be in the form of daily, weekly, or monthly reports which are 
dated and signed by the teacher(s) and at least one parent/guardian.  The school will keep all such documentation 
confidential. 
 



14 

Grievances 
In the rare case of a disagreement between parent/guardian and teacher regarding classroom discipline, the 
parent/guardian or teacher may initiate a meeting to bring together the involved parties and an arbitrator.  The teacher or 
parent/guardian may ask the faculty chair or the Human Resources committee chair to help settle a grievance. 
 
Nutr ition 
Three Rivers School Early Childhood teachers will serve a nutritious mid-morning snack (such as fruit, oatmeal, whole-
grain bread, rice, millet, soup or other wholesome and natural foods).  Special snacks for Kindergarten are not allowed 
except by arrangement in advance with the teacher.  Children's special dietary limitations and/or needs should be noted in 
enrollment forms prior to the start of school.  Grades students need to provide their own nutritious mid-morning snack.   
 
Grades students and kindergarten students staying for the full day may provide their own lunch or participate in the hot 
lunch program at school.  For those children bringing a prepared lunch from home, the following guidelines are intended 
to assist you in  lunch preparation.   

• Lunch boxes should be free of commercial logos or characters. 
• The use of reusable containers is strongly encouraged. 
• The use of prepackaged lunches (e.g. Lunchables) is strongly discouraged. 
• Cold lunches should be packed with an ice pack as refrigeration is not available. 
• Hot lunches should be packed in a thermos as it is not possible to reheat food. 

 
Aftercare teachers will serve an afterschool snack for children using that program. 
 
Clothing Guidelines 
Part of what makes a Waldorf school special is the attention given to creating an environment that is aesthetically inviting.  
When a child is surrounded by beauty, beauty is reflected within him or her and allowed to grow and flourish.  For this 
reason, the clothing guidelines requested of parents who send their children to a Waldorf school differ from other schools.  
 
Young children do not always have a true understanding of their body temperature.  Because so much of a child’s energy 
is put into growth and development, it is essential to dress them warmly.  This includes wool socks in the winter months, 
layers of clothing, cold weather hats in winter and sun hats in fall and spring.  A waterproof layer in rain and snow helps 
children maintain their warmth.   
 
Outdoor play is a regular part of the school day.  All children should be provided with gloves, hats, warm, waterproof 
outdoor clothes, and footwear appropriate to the season (boots, hat, mittens, scarves, coat and snowpants in winter; 
raincoat, rainpants and boots during spring - no umbrellas please) so that they can play comfortably outdoors, and come 
into the school warm and dry.  The use of sunhats and sunscreen are encouraged in the late summer, early fall and late 
spring.  Please follow your class guidelines regarding indoor shoes.  Bare feet are not allowed.  Early Childhood children  
should leave a change of clothing at school.  

Parents are asked to send their children to school bathed, combed and dressed in clothing that is clean and well cared for, 
without holes.  This helps instill a child's respect for self and others and creates a healthy learning environment. Children 
should be sent to school in clothes that are fr ee of commercial logos and characters.  Shirts with spaghetti straps, low 
cut shirts and bare midriffs are not allowed.  Short skirts may be worn with shorts so the child is free to play vigorously.  
Please also avoid clothing that has slogans or sayings, eg “Princess”.  The wearing of watches is discouraged below 3rd 
grade so the child can flow through the day without being time conscious.  When children in older grades do wear 
watches we encourage the use of analog, rather than digital watches.  Jewelry is strongly discouraged by the Early 
Childhood and Kindergarten students.  Small, modest, pierced earrings may be worn if they are safe and not removed by  
the child.   

Indoor shoes need to be sturdy, comfortable shoes that will stay on the feet.  No open-backed shoes please.  They interfere  
with movement in play, activities and circle times.  We encourage indoor shoes with non-slip soles.   

Outdoor shoes should protect the foot and keep the child warm and dry.  Young children should be able to put on their 
own shoes with minimal help.  Please do not purchase shoes that light up, make noises or have logos or characters on 
them.  Socks and athletic shoes are required for participation in games classes.  Children are very active on the playground 
and need shoes that support the feet and ankles.   
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Additionally, please make sure the following items are left at home:      
• Toys, including books, stuffed animals and trading cards should be kept at home.  The school has toys and 

playthings appropriate for the curriculum.   
• Video games, tapes, CD's, cell phones, DVD’s and MP3 players (or any other electronic device or toy) are not 

used in the Waldorf early childhood, grades, or aftercare program.  Please do not bri ng these items to school.  
Electronic items will be confiscated and taken to the office; available for pickup only by a parent.  If there is a 
second infraction, the device will be confiscated and returned to the parent at the end of the school year.  If a  
child needs a cell phone for emergency use, it must remain in the locker during the school day.  The phone may  

• be used after school hours, either in front of the building or in the office.   
 
Emergencies, Snow Days, etc. 
Contacting the School 
The school office is staffed from 7:30 a.m. to 3:30 p.m..  Before or after that time you may leave a message on voice mail  
or speak with the aftercare staff if they are available.   

Snow Days 
In case of severe ice or snow conditions, the closing of school will be announced on radio stations Z-93, WLSU (88.9 
FM), WIZM (1040 AM), WIZM-FM, WKTY(580 AM) and WRQT(95.7 AM).  It will also be on WXOW TV 19.  A 
“school is closed” message will be heard on the school’s voice mail.  In general we will follow the lead of the public  
schools in La Crosse in deciding to close school due to ice or snow. 

Fi res, Tornadoes, and Other Emergencies 
The School has a written plan responding to fires, tornadoes and other emergencies.  All staff receive instructions in 
implementing this plan during their orientation; a copy of the plan is posted near the school bulletin board.  Staff and  
students will practice the plan and TRS will maintain a written record of such practices.   

Transportation 
Children who live in the School District of La Crosse and live more than 2 miles from school are eligible to be bussed by 
the school district.  If your child is not receiving this service and you would like them to be bussed, please talk with the 
office manager.  To assist with car-pooling, a school directory will be printed and distributed to families at the beginning  
of the year.  

Health Policies 
Immunization Certification 
Each child must have on file with the office a completed health and immunization form.  This is a requirement of the 
county health department and is state law.  Wisconsin provides for religious, personal belief and medical exemption from 
the immunization requirements.  The form includes space to declare these exemptions.  The School is required to report to  
the state any children who are behind in their immunization schedule without appropriate waiver.   

I ll Child Policy 
A child who has a contagious illness or infection may not attend class, and must be kept at home until the illness is no 
longer in the contagious state.  Children who have experienced high fevers (102 and above) should not be sent back to 
school until 24 hours after the fever has passed.  Please notify the school each day if your child will be absent due to 
illness.  Please stress at home, as the teacher does in class, such simple and effective habits as frequent hand washing and  
keeping fingernails clipped to help decrease the spread of infections among our children. 

Communicable Diseases 
Report all communicable diseases (chicken pox, measles, mumps, fifth disease, impetigo, head lice, strep, etc.)  
immediately.  The school will notify other parents in the classroom whenever a communicable disease is reported.   

Head Lice 
In case you discover head lice, please tell the teacher immediately.  All children in the class will then be checked for lice.  
Children with head lice will be sent home and may return to school after they have been treated and all nits (eggs) have  
been removed. 
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I ll at School 
If a child becomes ill while at school a parent or responsible person will be notified to pick the child up.  The child will 
rest, under supervision of the office or teaching staff, until pick-up.  Please make sure you have on file appropriate contact 
numbers for work and home, as well as for another emergency contact person. 
 
The teacher, assistant or office staff will administer basic first aid in the event of accidents (bumps, minor cuts and 
scratches, etc.).  Facilities and equipment are inspected by the early childhood teachers daily for any potential hazards.  In 
case of an emergency, a parent or responsible adult will be contacted immediately.  If school personnel believe immediate 
medical treatment is necessary, your child will be taken to the emergency room you have designated.  Children's medical 
files are available to the staff in case of an emergency.  All incidents/accidents are recorded in the school's accident 
logbook, which is available for parent review. 
 
Medications 
Parents may request that medication be dispensed to their children by the staff.  Parents must document and sign 
appropriate medication dispensing forms and deliver the medication in the original container with appropriate labels and 
dispensing instructions.   
 
Communication 
Parent and Teacher Interaction 
Parents are encouraged to develop a relationship with their child’s class teacher.  Your child’s teachers will visit your 
home during the course of your child’s enrollment at TRS.  Class meetings are also scheduled throughout the year and 
provide an important way to understand the different facets of Waldorf education and a chance to connect with the parents 
of other children in the class.  These meetings will provide information regarding the progress of the class, as well as an 
opportunity to share concerns and ideas vital to the healthy social life of the class.  In addition, the social network of class 
parents creates an informed network that supports the teacher's work.  One parent or  guardian is expected to attend 
each parent evening. 
 
Another important reason for developing a strong parent body and parent-teacher "community" for each class is to help 
"hold" the inevitable disputes, conflicts, disagreements and changing alliances that take place in children’s lives.  It is 
important to build a common ground for positive conversation among parents while the children are young.  As children 
grow up, they begin to manifest more strongly both their own and their families' differing beliefs and values.  Parents 
model the ability to live in a diverse society by finding common ground together; the foundation for appreciating and 
respecting diversity. 
 
Home Visits 
Home visits by the class teacher will be scheduled for newly enrolled families and first grade students prior to the start of 
the school year.  During the home visit, parents are encouraged to discuss their goals for or concerns about their child's 
development. 
 
Parent Conferences 
Parent conferences will be held at least twice during the school year for first grade ready and grades students.  Please refer 
to your school calendar for conference dates.  The teacher will discuss the child's progress and development, class 
participation and social skills.  Parents may discuss their observations and concerns with the teacher at this time.  Parents 
may request other conferences if the need arises.  The teacher may also request a special conference with parents when 
necessary to discuss issues of behavior, socialization, and/or possible developmental concerns.  One parent or guardian 
is expected to attend each conference. 
 
End of Year Reports 
In the grades, class and subject teachers provide parents with a comprehensive written report on the year’s curriculum and 
the child’s performance and development.  A similar report is provided for children in the early childhood program who 
are first grade ready or are leaving Three Rivers School.  A copy of these reports is kept in the child’s official school 
record. 
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Annual Meetings 
Parent body meetings will be conducted at least once a year by the Three Rivers School Board of Directors.  The annual 
election for Board of Directors will be held at the picnic in June.  Parent meetings early in the school year will include 
discussion of items such as school policies, budgeting, and Waldorf Education.  
 
Newsletters 
Confluence, the newsletter of Three Rivers School, will be mailed to each enrolled family three or four times per year. 
Parents are encouraged to submit materials for publication in the newsletter.  It is intended that the newsletter will provide 
information about school activities and about issues of concern to the parent body and the Three Rivers School 
community of support.  For information about publication deadlines please speak with the marketing coordinator.  
 
Three Rivers SchoolÕs weekly newsletters keep you informed about classroom activities and school events.  It will also 
inform parents about upcoming volunteer and fund raising activities and opportunities.  This newsletter is e-mailed to all 
families, print copies are available for families without e-mail.  The newsletter is also posted on the community bulletin 
board.  Copies of the Confluence and weekly newsletters, as well as the school calendar, are posted on the school’s 
website, www.ThreeRiversSchool.org.  
 
Resources 
School Store 
The school store, located across from the main office, is a service to the community and a resource for school parents.  
The store carries a variety of items that spring from the Waldorf philosophy and that are found in the classrooms.  These 
include silks for creative play or decorating nature tables, a selection of Stockmar art supplies, and handcrafted wooden 
items.  If there is something special you would like to purchase, please talk to the store coordinator.   
 
Library 
Three Rivers School has a growing library of books related to Waldorf education, child development, parenting and 
anthroposophy.  Any adult in the school community may check out books for use; checkout time is one month.  Any book 
that leaves the library needs to be checked out using the card file located on the parent library bookshelf.  Instructions are 
posted there detailing the checkout procedure.  Checking out and returning books is run on the honor system.  Please be 
prompt with your returns so others may use the books.  The library is located in the community room. 
 
Waldorf Resources on the Internet 
The Three Rivers School web site can be found at www.ThreeRiversSchool.org.  This site has information about our 
school, upcoming events and links to other Waldorf resources.  It’s a good place to start your search. 
 
There are a growing number of Waldorf resources on the Internet, including sites on the web and Waldorf discussion 
groups via e-mail.  It is an interesting way to get perspective on the common questions and challenges in Waldorf 
education today.  To subscribe go to www.waldorfworld.net/waldorflist/.  Here you will find everything you need to know 
to participate in the world's largest international electronic-mail discussion group on Waldorf education.  Parents and 
teachers involved in Waldorf schools or Rudolf Steiner schools anywhere in the world are especially invited to participate 
in the discussion, though anyone with a valid e-mail address may join.  
 
If you are familiar with how Internet mailing lists work, and just want to subscribe, here's how.  Send a message like this:  
SUBSCRIBE WALDORF Jane Jones (but with your name instead of Jane Jones) to  

WALDORF-subscribe-request@listserv.icors.org 
and then follow the instructions you receive to confirm your subscription. 
 
The Waldorf Resources Home Page is located at http://www.waldorfworld.net.  This page contains links to translations of 
lectures by Rudolf Steiner, articles on the developing child, articles on Waldorf Education, articles on the organizational 
structures of Waldorf schools, and links to home pages of specific Waldorf schools around the world.   
 
Another great resource for Waldorf education is the Association of Waldorf Schools of North America also known as 
AWSNA.  Their website, www.AWSNA.org, has articles and other information about Waldorf education as well as links 
to other Waldorf schools.    
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Recommended Readings 
Many of the following books are available in the Parent Library or in the school store.   

You Are Your Child’s First Teacher by Rahima Baldwin, 1989. A great beginning book that helps parents in their task of  
enhancing their child’s development from birth to school age.  

School as a Journey by Torin Finser is an experienced Waldorf teacher’s diary of thoughts and events as he begins life  
with a new class of first grade children and leads them into young adulthood. 

Waldorf Education - A Family Guide edited by Pamela Johnson Fenner and Karen Rivers, 1995. 
A wonderfully comprehensive and readable anthology covering the history, philosophy, curriculum and traditions of  
Waldorf education. Includes writings by many of the more well known Waldorf authors.  

Waldorf Parenting Handbook by Lois Cusick, 1984. Examines key points of child development while also giving focus to  
practical examples within the Waldorf curriculum.  

Lifeways: Working With Family Questions Edited by Gudrun Davy and Bons Voors, 1983.  Articles by Waldorf parents  
on themes relating to many aspects of parenting and relationships in the modern world. 

More Lifeways Edited by Patti Smith and Signe Schaefer, 1997.  New articles about parenting and relationships. 

Festivals, Families, and Food by Diana Carey and Judy Large, 1982. Explains the festivals celebrated in Waldorf schools  
and offers suggestions for activities, games, crafts, and recipes that can be used to enrich the family’s celebrations. 

The Recovery of Man in Childhood by A.C. Harwood, 1958.   A lucid presentation of the Waldorf approach from pre- 
school through 12th grade and beyond. Recommended as a more detailed description of Waldorf education. 

Teaching as a Lively Art by Marjorie Spock, 1985.   Examines the child from birth through the thirteenth year, with  
emphasis on the grade-school years and education. 

Seven Times the Sun by Shea Darian 1994   Simple rituals, verses, songs and parenting tips to help you guide your child  
through the rhythms of the day. 

Earthways by Carol Petrash 1992   Nature activities to enhance seasonal and environmental awareness, suggestions for  
creating a more earth-friendly home.  

The Education of the Child - Rudolf Steiner  This book is an ideal place to begin to learn what Steiner himself had to say  
about education..   

Steiner Education – Gilbert Childs, 1991  Background information about Waldorf education as well as a description of  
child development and the Waldorf approach to education. 

Creativity in Education, the Waldorf Approach - René M. Querido   A concise and thorough look at Waldorf education by  
the Director of Rudolf Steiner College..   

Education Toward Freedom - Lanthorn Press  Large-format, full-color survey of the work of Waldorf schools world-wide.  
Lavishly illustrated with examples of children's class work..  

Confessions of a Waldorf Parent - Margaret Gorman  A lively account of one parent's journey.  
 
Between Form and Freedom - Betty Staley  Teenagers' growth needs are explored in relation to family, friends, school, 
the arts and  love. Issues such as stress, depression, drugs, alcohol and eating disorders are included.  
 
Encountering the Self:  Transformation and Destiny in the Ninth Year - Herman Koepke  A clear and highly readable 
explanation of the outer signs and symptoms of the essential  turning point in the life of the child between the ages of nine 
and ten. 
 
Adolescence: The Search for the Self and Weaving the Social Fabric of the Class - Eugene Schwartz   
Two lectures from 1989 addressing the forces at work in the adolescent and the Waldorf approach to discipline.   
 
The Spirit of the Waldorf School - Rudolf Steiner Translated by Robert Lathe and Nancy Whittaker   
An inspiring introduction to Waldorf education. Steiner outlines the goals and intentions of the new Waldorf School and 
presents a talk to prospective parents 
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2006-2007 Three Rivers School Staff 
Early Childhood Staff 
Rose Garden  Marie Yanzer     526-4439  Teacher 
   Tess Kruser-Carnal   Morning Assistant 
   Tracey Havlicek   Afternoon Assistant 
Fairy Glen  Mary Ellyn Mattison-Doerr  625-2659  Teacher 
   Gwen Torstenson      Morning Assistant 
   Sarah Nelson    Afternoon Assistant 
Sunny Meadow  Marinella Pro  796-0714 Teacher 
   Laurie Klingemann   Morning Assistant 
   Sara Merrell    Afternoon Assistant 
Parent Child Program Martha Buche     366-1635 Teacher 
   Shelly Wolter-Reinders   Assistant 
Parent Infant Program Jodi Beyer  793-1676 Teacher 
      
Grades Staff 
First Grade  Jon Rabbitt     786-3388 Faculty Chair 
Second Grade   Ana Skemp  788-8576 
Third Grade  Christina Hotchkiss 784-2789   
Grades Four/Five Lila Planavsky  784-4056  
Grades Six/Seven  Judson Steinback 385-5625    
Grades Eight  Jessica Mohn-Johnson 784-7419   
Spanish   Geva Thole     787-0303   
German   Ingrid Halverson    783-3042  
Eurythmy  Annette Conlon    608-675-3865   
Handwork   
Games   Jessica Mohn-Johnson 784-7419 
Skills and handwork asst. Nancy Hartje 788-4584 
 
Aftercare Staff 
Program Coordinator  Sarah Nelson  715-299-1280 
Teacher   Tracy Havlicek  787-8160 
Teacher   Sara Merrell  526-9194 
 
Office Staff 
Administrative Coordinator Alma Noll    781-4533 
Office Manager   David Blatt 526-6909  
Bookkeeper   Amy Helseth 790-0466 
Development Coordinator Reese Brenengen   452-3035 
Marketing/Publications  Kurt Firary 796-2979  
 
Custodial Staff 
Caretaker  Donna Murphy  783-8181 
Custodian  Kay Oder  784-2642 
Custodian  Gene Chambers   

Lunch Staff 
Coordinator and Cook Katie Monahan  792-7991  
 
2006-2007  Board of Directors 
Jay Ash  President   784-8576  Marty Sellers Vice President 788-4584 
Hugh Garrott Secretary 783-3042  Patricia O’Hara   Treasurer 788-5991    
Jon Rabbitt   Faculty Rep. 786-3388  Laurie Logan   782-1331   
Amy Morse   385-0235  Alma Noll   781-4533 
Ann Yourell   269-1025
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Appendices 
History of Waldorf Education 
 
Rudolf Steiner (1861-1925)   
Rudolf Steiner, founder of anthroposophy, was born in Austria, and grew up with the clairvoyant certainty of a spiritual 
world. Recognizing the need to reconcile the experience of supersensible realities with that of the material world, he 
schooled himself in modern science and developed anthroposophy as a phenomenological approach to the spirit. Starting 
with our capacity for thinking, anthroposophy leads to an experience of the spirit in each human soul who would follow 
the path. Rudolf Steiner shared the results of his spiritual research in 40 books and in over 6,000 lectures now available in 
300 volumes. He is increasingly recognized as a seminal thinker of the 20th century and one of humanity's great spiritual 
teachers.   
 
Anthroposophy  
Throughout the ages, as though knowing that answers were to be found, man has asked the questions: Why was I born? 
What purpose and meaning are there in life?   
 
Steiner shows us man as a being of spirit, soul and body, whose origin is in the world of supersensible reality. Man returns 
to live on earth again and again for the purpose of developing those qualities of soul that can only be acquired through 
experience in the physical world. Thus, in rhythmic passage through earthly incarnations and intervening periods of life in 
supersensible existence, he undergoes moral self-development in accordance with the laws of individual and world karma.   
 
Steiner's great contribution was to show how the methods of scientific investigation can be extended to the field of 
supersensible knowledge and to show that the first step in this process is to intensify thinking through disciplined inner 
activity to become a living organ of experience for sense-free reality. He realized that this new active thinking is the long-
sought bridge between natural and spiritual science and it is on this thinking that anthroposophy is based.   
 
The search for a bridge that would enable man with his modern, intellectual intelligence to enter into the conscious 
experience of a reality beyond the senses led Steiner to the writing of his earliest works, Goethe's Conception of the World 
and The Theory of Knowledge Implicit in Goethe's World Conception. His Ph.D. thesis, dealing in particular with Fichte's 
theory of science, appeared later in an enlarged edition under the title Truth and Science. In 1894 he published The 
Philosophy of Spiritual Activity (newly translated under the title Intuitive Thinking as a Spiritual Path), which is subtitled 
Fundamentals of a Modern World Conception. These books form the basis for Rudolf Steiner's anthroposophical work.   
 
Having established the philosophical foundation, Steiner went on to develop his spiritual scientific worldview. His written 
works and nearly 6000 lectures probably constitute the largest treasure of spiritual knowledge available to us today. In 
Theosophy (1904) the groundwork was laid for a new knowledge of the human being as a citizen of the three worlds of 
body, soul and spirit. The path of self-development is described in Knowledge of Higher Worlds and Its Attainment 
(1909), and the sweep of world cosmology in Occult Science--An Outline (1909). These and other basic volumes led over 
to his later work for the renewal of the arts, of science and of practical life.   
 
In order to reverse the decline of civilization, Steiner emphasized that it is necessary to make known many of the truths 
that were once well-kept secrets in ancient mystery schools. Anthroposophy, he said, is knowledge we already have 
unconsciously in our higher selves. It is “knowledge produced by the higher self in man.”  “Anthroposophy leads the 
spiritual in man to the spiritual in the cosmos and, in so doing, leads to the understanding and to the experience of 
Christianity in our time.”   
 
Steiner saw the task of anthroposophy not as one to provide revelation as an article of faith, but as a schooling in 
observation and training for higher perception. He asked to be understood; not to be believed. One need not be 
clairvoyant, he emphasized, to benefit from anthroposophy, for life itself, if one is attentive to it, confirms what spiritual 
science has to say. There is significant evidence in anthroposophical research that this kind of knowledge can break the 
shackles materialistic natural philosophy is forcing upon modern science for it not only satisfies man's thinking and his 
thirst for knowledge, but, if experienced deeply, is itself a potent force for life.   
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Anthroposophy, Steiner stressed, must apply its insights practically and seek to strengthen man's moral 
commitment to improve the quality of life by understanding its spiritual foundation. In the last fifty years 
anthroposophy has become fruitful in a number of fields. A philosophy and method of education growing out of 
spiritual science are being used in over 600 schools around the world. Anthroposophical medicine is extending 
rapidly; a number of hospitals and hundreds of physicians are practicing this approach to medicine in Europe 
and the number is also growing in other parts of the world as well. There are homes and villages for the mentally 
handicapped based on this conception in the United States and abroad. The biodynamic method of agriculture 
derived from anthroposophical insights is applied on many farms. Anthroposophy inspires creative activity in 
many other fields, including the arts, the sciences, cultural and religious endeavors--wherever renewal of human 
striving and of man himself is longed for.   

~ Henry Barnes, J. Herbert Fill, M.D., Nancy Aniston 
 
Other Initiatives Inspired by Rudolf Steiner   
 
Anthroposophical Medical Practice   
Anthroposophical extended medicine does not regard illness as a chance occurrence or mechanical breakdown, but rather 
as something intimately connected to the biography of the human being. Handled appropriately it presents opportunities 
for new balance and maturity. The patient is seen and treated holistically as a being of body, soul and spirit. This approach 
integrates conventional practice with new and alternative remedies, dietary and nutritional therapy, rhythmical massage, 
hydrotherapy, art therapy and counseling. 
 
Curative Work   
Anthroposophical work in curative education and social therapy is based on the assumption that every individual, 
regardless of ability, is an independent spiritual being. Developmental disabilities and mental retardation are treated not as 
illnesses, but as part of the fabric of human experience and are cared for in the context of a healthy home and community 
life.   
 
Biodynamic Agriculture   
The principles and practice of biodynamic agriculture relate to the earth as a living organism, within which each farm has 
its own identity. This approach builds upon established methods of sustainable agriculture - compost, manures, soil and 
plants are treated with specially fermented herbal preparations that enhance the earth's organic processes and produce 
healthy, poison-free foods. At present, there are 30,000 acres under biodynamic management in the United States. The 
Demeter Association is an independent agency that certifies biodynamic farms in the United States and abroad.   
 
The Arts   

Anthroposophy has contributed insights into all the arts: speech and drama, painting, sculpture, music, and the 
new art of Eurythmy. Eurythmy translates the sounds, phrases, and rhythms of speech, or the dynamic elements of 
music into movement and gesture. The result has been described as "visible speech," or "visible song."  It could 
be called the movement language of the soul. In painting, the laws of color and form are not bound by matter. The 
painter who recognizes these laws, lets the colors themselves speak, opens the doors to art that embodies the 
spirit. In architecture, beyond blending beauty and function, buildings should be ecologically sound and reflect 
the character of the region or culture. They should provide an environment enhancing the physical, psychological 
and spiritual well being of the people who live and work in them.  

~ Anthroposophy at Work, Anthroposophical Society in America, Chicago, Illinois   
 
Rudolf Steiner Foundation   
The Rudolf Steiner Foundation specializes in innovative financing for Waldorf organizations. In the last sixteen years, the 
Rudolf Steiner Foundation has loaned over $35 million to not-for-profits. The is made possible by investments from 
individuals and organizations in the RSF Community Investment Fund, which earns interest (5.21% this quarter) and 
yields substantial social returns. The Fund is invested exclusively in:    

• Education   
• The arts   
• Health and healing   
• Spiritual development   
• Agriculture and the environment 
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Organizations receiving loans are primarily Waldorf schools, but also include biodynamic farms, an innovative, 
complementary pharmacy, a Buddhist center in Katmandu and a Seva Foundation project that provides free medical care 
in developing countries. The RSF also manages Donor Advised Funds for individuals and corporations wishing to carry 
out their philanthropy on a word-wide basis. Donor Advised Funds are invested and granted by the Foundation in 
accordance with the donor’s recommendations. They are located in San Francisco and have a website at 
www.rsfoundation.org.   
 
The Anthroposophical Society   
The Anthroposophical Society seeks to be of greater service to the world today when spiritual and soul renewal are so 
urgently needed. The Anthroposophical Society in America is a non-sectarian, non-political organization open to 
everyone regardless of religion, race, nationality, social standing and scientific or artistic conviction. Rudolf Steiner 
founded it at Christmas in 1923, as “an association of people who would foster the life of the soul, both in the individual 
and in human society, on the basis of a true knowledge of the spiritual world.”   
 
The Anthroposophical Society helps individuals seeking to develop their soul and spiritual capacities and place them in 
the service of humanity and the earth. The Society and its local groups sponsor events on many themes for members and 
the general public, including study groups, conferences, retreats and publications.   

Through the School for Spiritual Science which stands at the center of the Anthroposophical Society, ongoing 
research enlivens and deepens Waldorf education, biodynamic agriculture, nutrition, anthroposophical medical 
work, artistic activity, youth work and much more.   

~ Membership brochure, Anthroposophical Society in America, Chicago, Illinois. 
 
Association of Waldorf Schools of North America   
The Association of Waldorf Schools of North America (AWSNA) is a non-profit tax-exempt membership organization, 
currently recognizing as full members thirty-seven Waldorf schools (sometimes called Steiner schools) and four Waldorf 
teacher-training institutes. Beginning in 1965 as an informal group of eight such schools, AWSNA became a legally 
constituted association in 1979. Over the years, it has grown in proportion to the growing number of Waldorf schools in 
North America. In addition to the full members, there are an additional fifty-five schools and institutes affiliated with 
AWSNA as sponsored or federate members.    
 
The primary purpose of AWSNA is to aid each member and affiliated school to improve the quality of the education it 
offers. The Association seeks to support and encourage the work of schools whose teachers are committed to working out 
of Rudolf Steiner's philosophy of education. This educational philosophy seeks to address the full and harmonious 
development of the child's spiritual, emotional and physical capacities, so that he may act in life as a self-disciplined and 
morally responsible human being. Since its inception, AWSNA has extended advice and encouragement to Waldorf 
schools in the United States, Canada and Mexico. 
 
A secondary purpose of AWSNA is to function as an information source and focal point for persons or organizations that 
are interested in knowing more about Waldorf education as it is developing in North America. Through surveys, 
questionnaires and other means, AWSNA strives to maintain current information that is useful to the public; through 
newsletters and publications this information is shared with all interested parties.   
 
Waldorf schools have doubled in number during each of the last three decades. This rapid growth and the continuous 
overwhelming demand for Waldorf education bring challenges for the future: the need to increase teacher recruitment and 
training; the ability to provide continuing education for teachers; research into child development; and securing the 
financial resources necessary for each school's stability and growth.   
 
AWSNA delegates from each member school meet twice yearly to undertake the business of the association, share ideas 
and discuss emerging challenges. A Chairperson coordinates the work of AWSNA in concert with officers and Regional 
Chairs, and in conjunction with the board of trustees. Specific tasks are frequently assigned to committees. AWSNA 
participates in a worldwide network of schools and institutions.   

To accomplish its goal of providing support to Waldorf schools, AWSNA sponsors and conducts a number of 
events and activities.    

~ Text from Association of Waldorf Schools of North America: An Introduction.   
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Waldorf Education   Introduction toThe Spirit of the Waldorf School 
Rober t  F. Lat h e and  Nan cy  K. W h it t ak er  
By the spring of 1919, nothing was left of what had been called Germany and little remained of what had been Europe. 
The dissolution of society had gone far beyond the fall of governments, beyond the collapse of institutions, beyond the 
blurring of social conventions and mores, beyond harsh economic reality. This destruction bored into the hearts and minds 
of each individual who walked the streets of a devastated world. Despair replaced hope. Shame slouched where pride once 
strode. Knowledge dissolved into confusion. What had seemed a wellspring of ideas was revealed as only cracked, barren 
earth.  Everywhere lay the rubble of old foundations.    
 
The German people believed that its Imperial structure, erected half a century ago, would last for an unlimited time. In 
August 1914, they felt that the immanent catastrophe of war would prove this structure invincible. Today, only its ruins 
are left. After such an experience, retrospection is in order, for this experience has proved the opinions of half a century, 
especially the dominant thoughts of the war years, to be tragically erroneous.   
 
From all directions came not retrospection, but the struggle for control. In large and small ways, thousands of people 
engaged in an effort to replace the crumbled order with a better world. The solutions tended in opposing directions and 
ranged from military dictatorship to the creation of a "soviet" in Bavaria. Ideology, not ideas, became the driving force of 
social activity.    
 
These polar efforts tore at the shreds of Germany. The rancor of opposing opinions succeeded in claiming public attention 
for a struggle that could hold no hope, regardless of the outcome. Behind the din of diverging forces, human beings cried 
out for a better society, but the clamor was so loud it was all but impossible to hear a thoughtful response. In July 1917, 
Rudolf Steiner had presented the German and Austrian governments with a proposal detailing how the principles of the 
Threefold Social Organism could be realized. Within days after it reached the German palace, internal political turmoil 
rendered any consideration of his ideas impossible. The Austrian government likewise failed to respond. Steiner turned to 
the German people. In public lectures he pointed again and again to the need to go beyond slogans and empty phrases, to 
fearlessly evaluate the past and face the future with clear commitment. His "Call to the German People and the Civilized 
World," was a deeply considered plea for a new direction based upon an unflinching evaluation of the past and a deep 
understanding of human needs. These efforts notwithstanding, Steiner soon realized that his ideas alone were insufficient 
to move a society forward.    
 
Rudolf Steiner was forced to ask why it was that no one seemed to be able to hear what could be done to form a truly new 
society, a truly human society. He concluded that no one could hear him because the education people had been given left 
them unable to consider, and therefore unable to work with, anything not based in familiar routine. A window of 
opportunity for social change was open. Germany was in a state of chaos and the German people were searching for an 
answer to the question of how to reorganize society.  The question was, how could a positive change be effected? The 
needed social change could result from neither political coercion nor revolutionary upheaval. A truly human society can 
be the outcome only of the fully developed human capacities of Thinking, Feeling and Willing. When Thinking is 
developed, it becomes possible to clearly perceive present circumstances and form accurate imaginations of positive 
change. Rightly developed Feeling enables people to sense how to unite these imaginations with the outer world. A 
developed Will grants the possibility of transforming these imaginations into deeds for the World.  Only in this way can a 
sound human society develop. Rudolf Steiner concluded that truly human social change would not be possible until a 
sufficient number of people had received an education that undertook to develop complete human beings.    
 
Emil Molt, Director of the Waldorf-Astoria Cigarette Company and student of Rudolf Steiner, first had the desire to be 
active in a reformation of German society during a lecture given by Dr. Steiner in Switzerland in early November of 1918. 
Shortly thereafter, during a mid-November discussion with some of the workers at the Waldorf-Astoria factory, he 
resolved to create a school, though the school as yet had no firm form. In a discussion with Rudolf Steiner in January of 
1919, the latter mentioned that in order to achieve a real social reformation, schools must be formed.    
 
Three months later, following a lecture by Steiner to the factory workers, the workers expressed a desire for a new school, 
a desire that was, of course, immediately taken up by Molt. Some weeks before, Molt had already begun discussions with 
the Minister of Education concerning the formation of a new unified school, discussions that were tending in a positive 
direction. Two days after the meeting with the factory workers, a first "teachers" meeting took place with Steiner, Molt 
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and two of the future Waldorf School teachers  (Stockmeyer and Hahn). Three weeks later, the Minister of Education 
agreed to the new school. In particular, it was agreed that the new school would meet the standards set for public school 
students at the end of the third, sixth and eighth grades. However, during these three periods, what and how the students 
were to be taught was left to the pedagogical leadership of the school. This agreement allowed Rudolf Steiner, Emil Molt 
and others to begin the formation of the Waldorf School.  
 
The following weeks were filled with activity. Teachers needed to be found. Buildings needed to be located and 
renovated. The seminar for teachers was held. Finally, on September 7, 1919, the Free Waldorf School opened amid great 
festivities.    

The Free Waldorf School was founded upon the impulse for social change, upon the need to reform society into a 
community that takes into account the true Being of Humanity. Into the desire for reform were sown the life-
giving forces of the teacher's inner work and Rudolf Steiner's spiritual insight. The goal of this education was 
that, through living inner work guided by the insights of Rudolf Steiner, the teachers would develop in the 
children such power of thought, such depth of feeling, such strength of will that they would emerge from their 
school years as full members of the Human Community, able to meet and transform the world.   

 ~ Robert F. Lathe and Nancy K. Whittaker, The Spirit of the Waldorf School   
 
Statement of Drs. C. Everett Koop, T. Berry Brazelton, and David Satcher Supporting A Family TV-Free Week 
and Limits on Television Time   
During the month of April, millions of Americans will participate in a TV-free week. As physicians with a special interest 
in the health and well being of America’s children, we strongly encourage all families to take such a hiatus from television  
and to limit their children’s television time year-round.   

American schoolchildren are estimated to spend more than 1,000 hours in front of the television each year - more time 
than they spend in school. Even children as young as two - whom many experts think should be TV-free - typically log 
hundreds of TV-hours annually. Research demonstrates that watching so much television can contribute to overweight  
and obesity, undermine academic achievement, harm family bonds, and promote antisocial behavior.   

Children’s bodies, minds, and personalities are actively growing. In order to thrive, they need to engage in healthy 
activities, such as exercising, interacting with family and friends, reading, and exploring the world around them. These are 
precisely the kinds of activities often displaced by excessive television time.  Children are most likely to embrace healthy 
lives full of diverse activities - and with little television - if they see their parents doing the same. It is critical that parents  
not only encourage their children to limit television time but also do so themselves. 

We therefore encourage families to engage in periodic TV-free weeks, including this April; limit children’s television  
time year-round; and engage in a wide array of healthy, screenfree activities throughout the year. 11   

Dr. C. Everett Koop is the founder of Shape Up America! (www.shapeup.org). Shape Up America! seeks to educate the 
public on the importance of the achievement and maintenance of a healthy body weight through the adoption of increased 
physical activity and  healthy eating. Dr. Koop served as U.S. Surgeon General for two terms during the Ronald Reagan 
administration. A pediatric surgeon of international renown, Dr. Koop is presently professor of surgery at Dartmouth  
Medical School.   

Dr. T. Berry Brazelton, the President, Chairman of the Board, and Founder of The Brazelton Foundation, is a world 
famous pediatrician whose career has focused on encouraging and supporting education and training programs designed to 
improve the health and welfare of all children and their families. His book, Touchpoints, sums up his efforts to promote  
the physical, social, and psychological well-being of children and families.   

Dr. David Satcher, the immediate past U.S. Surgeon General, is the Director of the National Center for Primary Care at 
Morehouse School of Medicine. The Center promotes excellence in community oriented primary health care and optimal 
health outcomes for all Americans, with a special focus on underserved populations and on the elimination of health 
disparities. He is the recipient of top awards from the American Medical Association, the American College of 
Physicians, the American Academy of Family Physicians, and Ebony magazine.                                                       
 
 
11 TV-Turnoff Network. [On-line]. Available: http://www.tvturnoff.org/0403leadingdocspr.htm [April 21, 2003]. TV-
Turnoff Network is a national nonprofit organization, which encourages children and adults to watch much less television 
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in order to promote healthier lives and communities. In addition to TV-Turnoff Week, the organization promotes other 
programs designed to help children and adults to break free of TV.  Their website is www.tvturnoff.org. 


